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THE "EDUCATIONAL EXPERT": THE CONTEXTUALIZAT

0
MENTORING ACTIVITIES ;

C. DISTEFANO™

recently been enacted to regulate and value ¢,
highest expert in educational and Blld.ung Processe
damental because he represents a point of referenc,
| contexts. Through specific actions starting fr,, -
rofessional becomes a promoter of furonnq

Abstract: In Italy, legislation has only
professional figure of the pedagogist as the
Yet, in today's complex society, his role is fun'
in the various formal and non-formal educationa
the analysis of the person's needs, the edt{catlon p
and mentoring, in the perspective of Educational Care.
Key words: Italian Legislation; Pedagogical Science; Professional Pedagogy; Educational ¢y,
Pedagogical Skills.

1. Pedagogy ... a complex science for the Person

"The true telos of pedagogy consists precisely in this:
pointing out the ways for human beings t, for
educate themselves and instruct themselves

by responding to the instance of freedom,

(Gennari & Sola, 2016, p. )

m,

Responding to the instance of freedom is perhaps the most complex goal and challenge to Wwhich
pedagogical science seeks to respond daily. This happens because concurring to that instance "does
not mean to be free to do what one wants, but to be free to be who one wants" (Id): a freedom,
therefore, not referring to the norms of different societies, but rather directed toward a higher level,
we might say "meta", which is embodied in the uniqueness of everyone.

And pedagogical science seeks to promote this goal through the trinomial that grounds its essence
and underlies all its work and research: education, instruction and Bildung.

Although these terms are often used synonymously, it is not easy to define these paradigms,
because each has delicate shades of meaning, which makes it difficult to make a clear separation.

Let us try, here, to give a definition, in order to better understand how pedagogical science, with its
complex epistemological apparatus, becomes science for the Person.

As Franco Cambi says, "education (from the Latin educare, intensive form of educere, "to bring out,
to rear") is a set of processes aimed at fostering and directing the growth of the person toward

2 University of Florence; christian.distefano@unifi.it
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A ocess Of personal growth, we find the ca "M, an end point (neyer concluded) of

ego i " .

. ry Of Bildung. "1t in the strictest sense, is the

cu 0) synthesis of kn9wledge, Fechniques, etc., and a free (critical .

«oup, @ people, @ society, making the indivigya) cri 'cal) assimi

?  ated, protagonist of this process" (Cambj, 1999 p. 293) , therefore also self-
hat education promotes and seeks to delineate js :

5 and now," but he is a subject who takes <Haeroiy ay and responsibly. He is 3 subject of the
h its traditions, values, e_tc..), but from which and with whi
open, more crlt'lcal, never finished, always becoming,
emotional and mtel‘lectual nuances of the human bej
harmonious as possible. '

Then Bildung encompasses edt{catlon anfi Instruction (as well as other constructs not analyzed in
s context, such as enculturation, learning, etc.) and, although it represents another moment
compared to the other two categories, it incorporates them, in order to put at the center the sub'ec:-
ndividual-person for whom pedagogy is concerned. J

This is the task of pedagogy, its epistemic status, considered by many to be a weak status, because
tis linked to the many educational sciences that describe man from various points of v;ew (e.g.
psychology, biology, sociology) (Dewey, 2015): but this is the strength of this science that constantl\;
rereads itself, within a critical and hermeneutic framework, to promote educational and training
theories and practices that put the freedom of the person at the center (Mariani & Cambi & Giosi &
Sarsini, 2017).

Here personalism, as a theoretical-philosophical model whose first meanings were outlined with
the message of Christ, until it was clearly defined in the 20th century, takes on fundamental
mportance because it focuses on the Person as a value. And it becomes fundamental because,
rereading it from an educational perspective, pedagogy emphasizes those traits that give importance
o frredom and "the subject-person as a free entity, seen in its substantiality and dynamism,
understood as a single, unique unrepeatable, creative in its ontological dignity" (Santelli Beccegato,
2004, p. 23).

(wit
wh.lch considers the complex and articulated
Ng, In order to condense them into a form as
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neing person that outlj
i i ~ fully decipherable A cor‘sm'ntwthc: a;‘)e%spgec'cive of reSponsibil?te oy
- alr.1 lrredu:;)lj):i't rplz\rlsec:n cht aims at freedom, promot;nsncounter with the Other. Y ang
personalism: a s | . i ue an r .
relationship that, neceasE:triicly‘,)(i:d ;t?gﬂlgzjdt:‘r;‘:f‘fr:::\zgns to outlin?nar:N E?cuhcattrl]zn:; z(r;;x;s ;23;‘:5 k
n 4 ’
itsp;ZTu(lU:g;;ZZzality aimed at the primacy of .thehigir:ﬁzr uniqueneSs(Id.). g
institutions promote his or her potential and emphasizé a science for the Person, the figure of th
Given these theoretical assumptions that make pedagogy ts the highest expert in educat; -
i | not only because he or she represen Leito promte-well-bein Ong|
z(:::eg;i:t EE:ZTS‘ES;::;J; through his or her work, he or she se€ g (ang

freedom) for the individual throughout his or her life.

na|

- 1ation and expertise
2. The pedagogist in the Italian context: between legislation
ici lla Repubbli :

It is only recently enacted in Italy the Law 205/2017 (Gazzetta Uﬁr:;alfhge"irrele?/ancelfatcl)taha?a'
2017) that regulates the educational professions, t.rVIng to oye‘rcoof T andwt:.ch
pedagogy has too often been subjected and to clarify the training eir
central) role in society. : i fi 1
( Despit)e the fact that there is still no Italian register dedlcatefi to suchcﬁrac::]ebses:oof}a[g;ﬁl:;ieess |2n fact,
it was only in March 2023 that a draft was proposed to establish one ( dox of which peda ’ 023") y
we can consider the 2017 law as an effort to overcome that d9ub|e paradox : ‘dp ABOgY (with
its actors) is a victim: on the one side, as mentioned, tgt\fslr'? '5221196;0‘” social consideration, on the
other side the "subalternity" to other sciences (Gennari & 5013, 4 3 )

What, instead, this legislation seeks to promote is a reversal of this conception, to give value ang

ientifici dagogy as a science as to its practitioners. '

SC:;/?:;\?; Igea Tar:vui?i]stseprs clsarg\rlxot only in what field of work education prc')fesswn-aI.s can e.n.ter, but
also (and most importantly), the training they must undertake. In the Iaw, in fact, it is §peC|f|ed how
"the socio-pedagogical professional educator and the pedagogist work in the educatlf:)nal, training
and pedagogical field, in relation to any activity carried out in a formal, non-formal and mfgrmal way,
in the various phases of life, in a perspective of personal and social growth" (Gazzetta Ufficiale della
Repubblica Italiana, 2017, p. 302); and again how these figures are "included in the scope of
professions not organized in orders or colleges" (Id) and, finally, valuing the university path, it is
specified how this training is "functional to the achievement of suitable knowledge, skills and
educational competences" (Id).

But what competencies does the law refer to? What distinguishes the educational professional
from other professions, entrusting him or her with importance above all for the promotion of the
well-being of the person?

it is important to clarify, first of all, the workplaces, to understand what kind of necessary learning
outcomes an education professional should possess. These skills are promoted by the various degree
programs in the field of education.

On the one side "we are talking about professionals who will lend their work in the contexts of the
social economy, where consortia or social cooperatives can be found that organize, manage and
develop services to the person; on the other side we are talking about businesses, companies that
employ education graduates in the areas of human resources" (Boffo, 2021, p. 172).
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2010 ve this change for the Person, \hg often e

In © develops with the sciences of edycatio
pedzf‘t’he varfous shades qf the individual (Fhe m evelopm
200 them in an educational and formatjye key. Knowledge is def;
reréd es, therefore, a keY'.aspect, the foundation for building pro'eetmfable o uitve SRl

omthiS requires that critical and meta-critica| reading on whajt :hz 3; t.he change 9f the person:

5logYs sociology, anthropology, etc.) promote. What results, then i;lt:us educat_nonal scignces
es who needs the most critical, open-mindeq thinking, C‘;pable' ¥ i:texpert. in educatugnal
nal phenomena and emergencies, through an ability to connect e“:ili;et;;g the various
et that pedag?gv proposes to him. (Kanizsa & Tramma, 2014). e theoretical
C.,Know-how to do," on theiother hand,‘mcludes all methodological skills: that is the ability to find
rategies and tools for thg |mp!ementat:on of educational Processes. It is with such tools Zhat iltnis
sssible to carry outa par5|m0nlpus and caref.ul analysis of the needs of the individual, which makes
e educator u‘nderstand. apd mterpret their real needs: doing this means tryiné to build an
educationa' project as realistic ::s possible (Id).

cinally, "knowing how to b.e, called "personal skills,"
and ethical heritage that,.whlle ‘not connected to a specif
her personal and professional life" (Id, p. 156). There are, then, two skills that are central and that
ihis profession needs to plaFe at the center of its work: reflexivity (not only hetero-referred but also
clf-referred) and (attentive) communication, to which js added intentionality and “right
getachment.”

starting from the latter aspects, intentionality is necessary to give the educational project the
characteristic of non-randomness: thinking about change for the Person me
defining each step, in order to achieve quality experiences. But working with situations of fragility
means entering into contexts of real suffering and need, in which, often, the educational professional
could risk being too emotionally involved: here the “right detachment" is the way to deal with such
stuations with professionalism and the right balance.

from these two, basic aspects, the other two skills emerge, because entering into relationships
means, necessarily, developing constant communication and reflection. Trying to communicate
within contexts of fragility requires both attentive listening to the real needs of the individual and a
dialogue that is a real exchange and that promotes change, sowing seeds for the person that can

n:itis fr
o om them that pedagogy draws information
) ent, culture, biology, etc.) in order to

educatio

which include "that emotional, behavioral,
ic knowledge, guides the individual in his or

ans not improvising but
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) ) jonal
guide and accompany him or her. To do this, to develop an |ntent|o:13|ae?:f°|:z't?2: ozr(;iisesr’sto car
out attentive listening, to respond to a real need requires, constant Y.l pres o anfi on
ourselves; a reflection that makes the educator think about the var|0usand give them im ehaworal
nuances experienced by the Person taken in charge, to welcome them. her own w :Ortan
but a reflection that also makes the educational expert think abolft hle 0c;nstant self-c‘r)’;' i iy
respond in a better way to the needs of the individuals, in a perspective cl>< C e bl ICIsm,
The combination of this tripartition (knowing, knowing how to do and kno gmote w |1et), n.ﬁakes t
clear how the educational expert, at the very moment he or she segks to pro €ll-being ang
change for the Person, simultaneously carries out mentoring and tutoring actions.

Ce;
to

3. Pedagogist as mentoring

an business circles at the time of

Although th ing was first popularized in Americ b i
gh the concept of mentoring 3 were identified who coyq

the industrial boom, in which experienced and knowledgeable "ment9rs" :
perform a supportive and guiding function toward younger, inexper.lenced workers (P Ugo, '2017),
this category can be approached and introduced within the educational sector and, in particular,
consider educational experts as mentors of the educational processes. ‘

What we will try to argue, then, is how the role of the educational e'x;‘)ert is well m.atched to the
figure of the mentor, not only because he or she seeks to promote individual and social we|l-being,
but also because he or she establishes relationships that can foster the freedom that necessarily
comes through the development and awareness of one's own skills and abilities. .

It is necessary to clarify, first of all, what is meant by "mentoring" and, in particular, to highlight
how it has, over time, delineated new shades of meaning, leading to a mentoring figure that "does
not merely foster the development of a part of skills and behaviors, but considers the person in his or
her entirety and career" (Harvard, 2005, p. 89).

What emerges is not a figure exclusively related to the development of skills for inclusion in
working environments, but a professional who, starting from the consideration of the person as 3
whole (and, therefore, considered as a unique being with specific potential) seeks to promote and
bring out, in a pedagogical sense, his or her potential.

It is possible to state, then, how, in every field of work in which the educational professional works,
this goal represents the mission of his or her work: from early childhood to adolescence, from
adulthood to old age.

What educational professionals carry out within educational services is a twofold mentoring action:
on the one side, more specifically for professional educators, of accompaniment for the promotion of
the well-being and freedom of the individual recipient of the educational project; on the other, for
pedagogists, an action of coordination and supervision of the educators, for the promotion of
reflection, exchange and comparison for the development of activities as calibrated as possible for
the various service individuals.

The expert in educational processes becomes, therefore, a mentor not only for the mentee (for
whom he or she becomes a point of reference) because, through a pedagogical project calibrated to
his or her needs, he or she attempts to bring out his or her skills and potential, even overcoming

142 Profesionalizarea carierei didactice - PROF - ID 146587
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situations of fragility, but also for educators and

A ) adults who w i i e beneficiaries of
perSOnal services, at a higher level, ork directly with th

In the first case, the mentoring action is also well combined with that of tutoring (thus also linked
to the SpherfE of [earnmg); here the educational action seeks a response to a need, establishing a
helping relatlonshup_for-a person in a situation of fragility, for which it will be necessary to identify
the causes of suffering in order to develop the most useful help (Canevaro & Chieregatti, 1999). In
the second case, on the other hand, a supervisory action takes shape to guide the team toward a
common goal - the 'p.erson's change - promoted through the support of the whole team.

Different exempllflca'tions could be made for this second aspect, each of them referring to the
various work contexts in which a pedagogist may work (school, prison, sports, rehabilitation, etc. ):
think, for example, of the pedagogist in schools, to promote educational consultations to teachers
and students anq, th.erefore, to offer support in order to develop quality educational practices; think
of the pedagogist in the early childhood setting, as a promoter and coordinator of healthy
development from an early age; think, again, of the clinical pedagogist, who also works with people
with disabilities in order to structure pathways aimed at autonomy.

In each of these areas, his or her role becomes key: if we consider the pedagogist as a
"multifaceted and professional figure with skills aimed at the critical and complex analysis of
individual, family, work, group and community situations; at the planning and design of educational,
training, personal evolution and recovery paths and protocols; at the coordination, leadership,
counseling, guidance and promotion of educational initiatives aimed at individuals, groups and
interinstitutional networks" (Crispiani, 2022, p. 21), we understand how well his statute also
combines the concept of mentor, because in his work, once again, the focus is on the Person, in a
work of constant tension for its harmonious development.

But considering education experts as promoters of mentoring actions means underlining, once
again, that ontological construct of pedagogy which constitutes it and which guides practices:
Educational Care.

“Care is not an ethics, but an ethically informed practice. And it is informed by the search for what
is good, that is, what helps to lead a good life. If ethics is questioning the quality of a good life, care is
an action oriented by the desire to promote a good life. [..] It means trying to promote the well-
being of the other” (Mortari, 2022, p. 179): this is the deepest meaning of Care; this is the most
effective tool for reaching freedom; this is the closest approach to mentoring practice.
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